
 

 

  

             
            

  

 

 
 

 

 











SOCIOLOGY OPPORTUNITIES FOR 

UNDERGRADUATE LEADERS (SOUL) 


A PROPOSAL FOR A DEPARTMENTAL-LEVEL PILOT 

INTERVENTION FOR FIRST-GENERATION STUDENTS 


The Sociology Department seeks to create a pilot program designed to both develop the leadership skills
of its first-generation undergraduate majors and overcome the academic, financial, and social challenges
confronting them. 
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SOCIOLOGY 

OPPORTUNITIES 

FOR 

UNDERGRADUATE 

LEADERS (SOUL)
 
A PROPOSAL FOR A DEPARTMENTAL-
LEVEL PILOT INTERVENTION FOR 
FIRST-GENERATION STUDENTS 

INTRODUCTION 
In a context of a campus-wide initiative to enhance diversity, equity, and
inclusion throughout the University of Michigan, this proposal seeks to pilot a
program offered at the departmental level that would address the unique 
challenges first-generation college students confront in pursuing a four-year
college degree at the University of Michigan. While the University offers
important support services for students entering the University of Michigan—
most notably through the Comprehensive Studies Program—these services
taper off as students enter their third year and begin orienting toward a 
particular major. As a consequence, first-generation students at Michigan
typically take longer to graduate, graduate with lower GPAs, and have higher
attrition rates than their continuing generation peers. 

This proposal seeks to pilot a comprehensive leadership program offered at
the departmental level for select first-generation junior and senior Sociology
majors. Research suggests that the most effective programs for first-
generation students are those that: 

•	 address the unique combination of academic, financial, and social
challenges confronting first-generation students;
 

• offer personalized attention to students from dedicated staff;
 
•	 provide a “home base” on campus where students can connect with, 

and learn from peers who share common backgrounds; and 
•	 reinforce and build on students’ capabilities and qualifications. 

The Sociology Department is uniquely situated to pilot such a 
program. 

DIVERSITY, 

EQUITY, 

AND 

INCLUSION
 

“The University of 
Michigan cannot be 
excellent without 
being diverse in the
broadest sense of that 
word. We also must 
ensure that our 
community allows all
individuals an equal 
opportunity to 
thrive.” 

--President Schlissel 
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FIRST-GENERATION STUDENTS IN SOCIOLOGY 
Nearly 1 in 4 Sociology majors is the first in his or her family to attend a four-year college or university. 

To identify the number of Sociology majors who are the first in their family to attend a four-year
college or university—and to assess their success at the University of Michigan relative to their peers—
we draw on the Learning Analytics data set from the University of Michigan Data Warehouse. The data
set contains two main components: student-level data collected primarily by the Office of
Undergraduate Admissions and course-level data for each student collected primarily by the Office of
the Registrar.1 The analysis that follows is limited to records from 2008 through 2015. We define “first
generation student” as any student where neither parent has attained a four-year degree or higher.
First-generation students are identified based on the highest level of education achieved by either
parent in an incoming student’s household, as reported by the student in his or her application for
admission. 

As shown in Table 1 (Appendix A), 15.5% of all undergraduates at the University of Michigan and
nearly 17% of all undergraduates in the College of Letters & Sciences are first-generation college
students. The percentage of first-generation students in Sociology is markedly higher:  nearly 26% 
of all majors are first-generation college students. Compared to the departments with which
Sociology typically make comparisons—referred to here as “peer units”—Sociology has the highest
percentage of first-generation students of any of its peer units. As Table 2 illustrates, the percentage of
first-generation majors in departments such as Communications, Economics, History, and Political
Science are all at or below the College and University mean. Only Anthropology and Psychology come 
close to Sociology: in both cases, just over 20% of majors are first-generation students. 

Research has long demonstrated the significant adverse impact of first-generation status on traditional
markers of student success.  Consistent with that research, first-generation students at the University of
Michigan consistently maintain lower GPAs, take longer to graduate, and are more likely to drop out of
school than their continuing generation peers (see Table 1). Table 2 shows that Sociology maintains one
of the widest gaps in GPA between first-generation and continuing generation students, and one of the
lowest overall GPA averages in the College, but importantly, these gaps exist across all units.  Perhaps
most strikingly, the percentage of first-generation Sociology students who drop out of the University of 
Michigan entirely is more than 2.5 times the rate of continuing generation students, and at 6.2% is the
highest of all peer units. 

3 

1  The  full  data  set  includes  207,103  students  and  includes  information  from  the  time  they  accept their o ffer o f 
admission  from  the University  of  Michigan  to  the time  they  leave  UM  (including  any  time  spent in  graduate 
school),  with d ata  stretching a s far back a s Fall  1982.  Standard p ractice  as recommended b y t he  Learning 
Analytics  team  is  to  left  censor  the  data  beginning  at  2005  due  to  data  quality  concerns  (146,308 students).  This 
analysis  left  censors  the sample further  at  2008 (100,296 students)  to  minimize missingness  in  parents’  education, 
the  main  variable  of interest.  Because  we  are  interested  in  comparing  the  sociology  undergraduate  population  to 
the  undergraduate  population  at  the  University  of  Michigan  as a w hole,  we  drop  graduate  students,  for a   final 
sample  of  71,277  undergraduate  students who  have  taken a t  least  one  class in F all  2008  or later.   



  

 

    
             

           
           

                 
              

               
          

 

 

CHALLENGES OF FIRST-GENERATION COLLEGE STUDENTS 
Students who are the first in their family to attend a four-year college or university face an array of
academic, financial, and social challenges that make it more difficult to graduate (or graduate in a 
timely way), impair their academic performance and professional development, and adversely affect 
the psychosocial experience of being a college student. To put it more bluntly, the experience of many
first-generation students is that of surviving college, rather than enjoying and thriving in college.
Research on student success programs consistently points to the importance of addressing all three sets
of challenges simultaneously, as they intersect in complex and significant ways. 

FIGURE  1: SUMMARY OF  FIRST-GENERATION  STUDENT  CHALLENGES  

Academic 
• Weak academic 
preparation

• Weaker study   skills
• Less confidence in  
academic  abilities 

• More difficulty  
navigating colleg e 
bureaucracy & 
decision -making

• Less likely   to 
develop 
relationships w ith 
faculty 

Social 
• Unfamiliar  with  
norms  &  
institutions of   
college life 

• Family  strains
• Feelings of 
inadequacy

• Smaller  support 
networks  

• Live off campus
• Less extra  -
curricular 
involvement 

Financial 
• Insuffiicent support 
from family

• Insuffiicent funds  
for  internships &  
study  abroad

• Work many more 
hours than peers   

• Work  in jobs that do   
not benefit 
academic or 
professional 
development 

Academic  Challenges 
First-generation students  are  more  likely to  enter  college  less  prepared  academically than their 
continuing  generation  peers and  are  less likely  to  have  had access  to  the  kinds  of  rigorous  high school 
curricula  that  prepare  students for  success in  college  (Engle  and Tinto  2008).  They tend to lack 
important t ime  management a nd  study  skills,  have  less  confidence  in  their  academic  abilities,  and  they 
experience more difficulty  navigating  the bureaucratic  aspects  of  college life  (Bui  2002; Cabrera,  La 
Nasa,  and  Burkum 2001; Chen  and  Carroll  2005; Lohfink  and Paulsen 2005; Penrose  2002; Terenzini,  
Springer,  Yaeger,  Pascarella,  and  Nora 1996).  Compared to their peers, first-generation students 
frequently  lack  knowledge  about how  to  select a  major,  how  to  take  advantage  of college  resources, 
how  to  find internships,  build a  resume,  or  develop relationships  with faculty who  could mentor  them 
or  write  letters  of r ecommendation  (Reay,  Crozier,  and  Clayton  2009).  All  of  these  factors  lead  to 
weaker  academic  performance  and  higher  levels  of  attrition from  college.  

Social  Challenges  
Research  suggests  that  lower  performance  and  persistence  rates  of  first-generation college  students  are 
as  much  a result  of  the experiences  they  have during  college  as they  are  a  result  of  the  experiences or 
preparation they  had leading up  to  college  (Engle  and Tinto  2008).  While all students experience anxiety 
and  dislocation  when  they  begin  college,  these transitions  are much  more significant  for  first-

4 



  

 

      
           

    
             

            
           

                   
                

        
        

             
   

  
        

        
            

    
                   
              

           
              

          
     

               
               

               
             

   
              

       
            

    

           
          

             
        

 

      
                 

         
       

generation students (Terenzini et al. 1996).  Low income, first-generation students are generally 
unfamiliar with the middle-class culture and institutional norms of college life (Ostrove and Long
2007).  They lack what Sociologists refer to as “cultural capital”:  knowledge about and comfort with
the “dominant” culture of society, including the subtle rules about taste, appearance, and behavior that
are linked to success in academic and professional life (Pascarella, Pierson, Wolniak, and Terenzini
2004).  First-generation students, who cannot call on their parents or grandparents for advice, have to
learn these rules of the game as they go, and as a result, they often struggle with feelings of
inadequacy. Relationships at home with family and friends who did not got to college often become
strained, increasing stress on students and exacerbating feelings of isolation and alienation (Terenzini,
Rendon, Upcraft, Millar, Allison, and Gregg 1994).    First-generation students often describe
themselves as living in two different worlds, neither of which fully accepts them (Phelan, Davidson,
and Yu 1993).  

Financial Challenges
The academic and social challenges confronted by first-generation students are often intensified by 
struggles around financial need (Engle and Tinto 2008).  Low-income, first-generation college students
often lack sufficient financial support from family and even when they receive financial aid, they must
rely on part-time jobs to supplement their incomes.  They generally do not have a financial “cushion”
to fall back on to deal with unanticipated expenses or to finance a semester in a study abroad program
or a summer at an unpaid internship. Some first-generation students are also responsible for assisting 
their families financially. While most low-income students have access to subsidized student loans, 
research consistently shows that low-income students are “loan averse,” and will try to make up the
student loan portion of their financial aid packages through part-time work (Engle and Tinto 2008; 
Somers, Woodhouse, and Cofer 2004). 

Due to lack of financial resources, first-generation students are more likely to live off campus and to
work more hours than their peers (Terenzini et al. 1996).  As a consequence, students participate less in 
academic and social experiences that foster success in college, such as studying in groups, interacting
with other students and faculty, participating in extracurricular activities, and using campus resources
(Pascarella and Terenzini 2005).  Lower levels of academic and social integration typically result in
lower grades than their continuing generation peers, greater feelings of isolation, and lower utilization
of support services (Pascarella, Pierson, Wolniak, and Terenzini 2004). First-generation students also
tend to work at jobs that do not benefit their academic development or lead to future opportunities
(Terenzini et al. 1996). 

The proposed Sociology Opportunities for Undergraduate Leaders (SOUL) program seeks to
provide a set of evidence-based interventions designed to address these academic, social, and 
financial challenges simultaneously—and to do so in a way that seeks to valorize rather than
stigmatize the unique backgrounds and capacities of our first-generation majors. 

SOCIOLOGY OPPORTUNITIES FOR UNDERGRADUATE LEADERS (SOUL)
The core principle of the leadership program is an emphasis on skill development rather than deficit. 

Research on interventions for first-generation students emphasizes the importance of designing
programs that reinforce students’ qualifications and capabilities and emphasize the positive 

5 



  

 

          
          

          
               
             

           
           

         
             

            
             

  
            

              
            

             
              

              
               

             
          

 

  
                  

         
           

            
           
                  
             

           
       

      
     

                 
              

            
        

        

     
          

 

	 

	 


 

	 

	 


 

	 

	 


 

dimensions of first-generation status, rather than simply emphasizing the risks and deficits of first-
generation status (Martinez, Sher, Krull, and Wood 2009).  These qualifications, capabilities, and
positive dimensions are real: low-income, first-generation students who are admitted to elite 
institutions such as the University of Michigan are very likely to possess those “non-cognitive” skills
increasingly recognized by psychologists and others as critical for success: persistence, self control,
curiosity, conscientiousness and grit (Tough 2013).  Indeed many psychologists now think these skills
are more crucial for success than the cognitive skills we typically measure through things like I.Q. tests
(Tough 2013).  These potential leadership skills ought to be cultivated. The proposed program, 
administered in part through CSP, seeks to create a cohort of students who will receive individualized
advising, study skill and writing development, professionalization, and research skill development, as
well as leadership training through the Barger Leadership Institute at the University of Michigan. 

Program Selection 
The pool of students eligible for this two-year program includes first-generation, CSP junior and senior
Sociology majors. The program will be cohort-based, beginning in the first year with a group of twenty
juniors who will continue in the program through graduation.  CSP will assist in identifying their first-
generation Sociology majors in their junior year. All of these students will be invited by the Director of
Undergraduate Studies to apply for the program. While the program will eventually create selection
criteria designed to identify those students most likely to benefit from the program, during the pilot’s 
development, we will randomly select the applicants for admission into the program each year. This 
will create an unbiased control group of applicants with which to evaluate the impact of program
interventions on student success (see Program Evaluation below). 

Core Course 
All program participants will be required to participate in a 2-credit core course during each of the four
semesters of the program. Research suggests that when students struggle academically, highly 
structured and intensive intervention programs such as required enrollment in a study skills class,
academic counseling, or tutoring programs are most successful at helping students raise their grades
and persist in school through graduation (Mann, Hunt, and Alford 2003).  Indeed, this is the model that 
CSP uses for Michigan students in their first and second years. We seek to incorporate this structure
into the Sociology leadership program for our junior and senior majors. 

The core course is also premised on research that finds that when first-generation students are
provided with an educational experience designed to help them understand how their differences
shape their experience in college (and in life), they are better able to overcome background-specific 
obstacles to success (Stephens, Hamedani, and Destin 2014).  In Sociology, we are uniquely positioned 
to provide this kind of educational experience. One of the central orienting themes of the discipline is
the study of the causes and consequences of inequality. The core class will be designed to situate
students’ individual experiences in a broader social context, emphasizing research and theory on social
stratification and the unique challenges of class mobility. 

In addition, the class will include the following components: 

•	 Skill development in professional writing 
•	 Skill development in seeking campus resources for tutoring, internships, and research 


opportunities
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•	 Skill development in time management, study skills, and effective communication strategies 
•	 Professional development, including career development opportunities, visits from

professionals representing different career paths, resume writing and building, interview
training 

•	 Community-based learning opportunities 

In the final year of the program, students will also devote credit hours to working on a capstone
leadership project (see Leadership Training below). 
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Peer Mentoring 

“The single, most important thing that UM could do to create a better undergraduate experience would be to
hire more mentors (Peer, academic, etc.). With more mentors, more students would be reached and 
relationships would be more personal. Had I been encouraged more I would have known more about campus 
and participated more. Sometimes you just need someone to guide you and answer your questions about all
aspects of college.” –2014 UMAY Survey 

There is very strong evidence that first-generation student success can be improved through a well-
designed peer mentoring program (Hermanowicz 2003; Pascarella and Terenzini 2005; Renn and
Arnold 2003). The Sociology Opportunities for Undergraduate Leaders (SOUL) program will assign a
peer mentor (either an undergraduate senior or graduate first-generation student) to every incoming
program participant. Peer mentors will be trained to take a very involved role in the personal and 
academic life of their assigned students, assisting with all aspects of learning on campus, from how to
seek out resources or negotiate university bureaucracy to how to navigate the challenges of family and
home life for first-generation students caught between “two worlds.” 

Graduate Student Tutoring 
Building on the principle that students benefit when they receive individualized attention on their
work, each participant will have access to a graduate student tutor for the Sociology classes in which
they are enrolled. The program will enlist graduate students as hourly paid tutors for all classes
offered by the Sociology department. The program will budget two hours of individual tutoring per
student per week. 

Faculty Research 

“Make research opportunities and internship possibilities more available. … I often feel
the pressure to find these opportunities, but as a first generation college student, I don’t

have the connections or knowledge to make that happen.” –2014 UMAY Survey 

First-generation students often need more “validation” than continuing generation students,
confirmation from outside sources that they do belong at an institution like Michigan and are capable
of doing college-level work. The most powerful form of validation comes from interactions with
professors (Lohfink and Paulsen 2005).  Research suggests, however, that first-generation students are
less likely to visit professors during office hours or to develop relationships with faculty outside of a
classroom. First-generation students also tend to work more hours than continuing generation
students and often work in jobs that do not benefit their academic development or lead to future
professional opportunities (Terenzini et al. 1996).  

The Sociology Opportunities for Undergraduate Leaders (SOUL) program would build on the
strengths of our existing Sociology Undergraduate Research Opportunity (SURO) program as well as 
UROP to place students on specific research projects. But rather than conducting research for credit, as
a typical SURO or UROP student would, these would be work-study appointments (See Financial
Assistance below).  Such appointments provide several opportunities for students:  they offer a 
structured means of developing relationships with faculty members who may serve as mentors and
future letter writers, they develop concrete research skills (such as analyzing and collecting data) which
help to build students’ capacities (and resumes); and they integrate students into academic and social
life on campus in a way that jobs in dining services or retail services cannot do. 

8 



  

 

  

 

         
        

                
               

           

          
             

              
               

              
          

              
              

     
            

            
        

           
          

              
           

    

          
              

              
             
             

           
          

            

                                                        
            

                
              

       

               
                

               
             

    

Financial Assistance 

“Constantly being worried about how I am going to pay for college tuition and for
books takes a good portion of my focus away from school. I have to work through 
the week ...in order to have the money I need from school. The “estimated family
contribution’ from FAFSA is not contributed by my family, it all comes from my
own paid work.” –2014 UMAY Survey 

Many of the social and academic challenges confronting low-income first-generation students are
linked to finances and financial aid (Engle and Tinto 2008).  Students in Sociology work more part-time 
hours than students any other unit in the college. One of the primary goals of this program is to reduce
the number of part-time hours students feel they have to work to meet their financial needs and to
ensure that those hours are spent in jobs that benefit their academic and/or professional development. 

While other high-profile success programs, such as the University Leadership Network at the 
University of Texas, offer generous stipends for participants in their programs,2 the structure of 
financial aid at the University of Michigan is such that every scholarship dollar would only reduce the
amount of loans for students, and would not actually reduce work hours. To reduce part-time work
hours, then, and to better integrate students into social and academic life on campus, the Sociology
Opportunities for Undergraduate Leaders (SOUL) program would hire participants as work-study
research assistants. The majority of their appointment would be spent providing assistance to faculty 
members (see above). But participation in activities related to their leadership training would also be
compensated as part of their appointment, just as training in data analysis software, for example, is
typically covered under a work-study appointment.  The rationale is that the capstone leadership
projects created and implemented by students in their senior year would be designed to assist future
first-generation students in achieving academic success at the University of Michigan. The research 
assistantships would pay a minimum of $15 an hour, a higher rate than the average work-study
appointment at the University of Michigan ($9.60/hr), as their job responsibilities will involve more
intensive research skills than, for example, a job at dining services. With fewer hours devoted to paid
employment, we hope to make students more available for academic studies and for participation in
extracurricular activities on campus. 

Because low-income, first-generation students may not know about, and are typically unable to afford
a semester in a study abroad program or summer unpaid internship, they frequently miss out on
opportunities for academic and professional development that are important for their future success.
Students in the Sociology Opportunities for Undergraduate Leaders (SOUL) program who are not
enrolled in classes in the Summer will be encouraged to find placements in a qualified internship,
study abroad program or community-based learning opportunity. These students will be eligible for a 
summer scholarship of $6,000 to encourage them to pursue such opportunities.  

For students interested in graduate school, we would provide funds for a GRE preparation course. 

Students in the University of Texas’s University Leadership Network receive $5,000 per year in monthly 
installments during the fall and spring semesters. They also receive a $1,000 scholarship payment the first month
of both fall and spring semesters, and three $500 monthly scholarship payments for the remainder of each
semester. This scholarship is in addition to any other grants or scholarships. 
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The objective of all of these financial interventions is to reduce work hours and integrate participants
more effectively into social and academic life on campus. 

Leadership Training
The defining feature of the Sociology pilot program is its emphasis on leadership development. 

Students who are the first in their families to attend a four-year college—and who have been admitted
to a top-tier university like Michigan—can be presumed to have a degree of initiative and a set of skills 
that set them apart from the average student. The Barger Leadership Institute (BLI) is designed to
develop these skills through its Leadership Fellows Program. 

BLI will partner with the Sociology Opportunities for Undergraduate Leaders (SOUL) program to
incorporate student participants as BLI Fellows. In the first semester of the program, student
participants would be required to attend BLI’s month-long Leadership Lab, a hands-on, interactive
workshop specially designed to help students develop the skills and confidence they need to grow as
leaders. The Leadership Lab will help students learn to: 

•	 Work with a group to identify important problems, develop innovative solutions, implement
and improve their ideas; 

•	 Collect evidence about problems and solutions that are important to them through leadership
experiments that test their ideas against the world; 

•	 Build a leadership “toolkit” that is based on their own skills, ability, vision, and personal style; 
and 

•	 Reflect on their experiences in order to continuously improve their own effectiveness and the
effectiveness of the teams with which they work. 

After completion of the Leadership Lab in the Fall, students will be eligible for BLI and Sociology
funding for a student project. The student project serves as the capstone experience of the leadership 
program. In the Fall and Winter of their junior year, students would be responsible for researching and
developing a specific project proposal that they would then present to a team of BLI and Sociology
faculty through a formal presentation. During their senior year, students would then execute the 
project. These projects would focus on improving the experience of other first-generation or
underrepresented students at the University of Michigan. Seniors would be eligible for BLE’s new
capstone experience in evidence-based leadership, which offers grants of $8,000-10,0000 for
interdisciplinary projects conducted by BLI teams. 

Finally, senior participants in the Sociology Opportunities for Undergraduate Leaders (SOUL) program
would also be eligible to apply for a paid position at BLI as a Senior Fellow/Student Facilitator. Senior 
Fellows/Student Facilitators take on formal roles within the Institute that allow them to create
community-building programming, offer advice to their peers, and work together to deepen and
expand BLI programming. 

Social Integration
Research suggests that while first-generation students spend fewer hours engaged in extracurricular
activities relative to continuing generation students, they derive greater benefit from non-academic
socializing with respect to critical thinking, degree plans, sense of control over their own academic
success, and preference for higher-order cognitive tasks (Pascarella, Pierson, Wolniak, and Terenzini
2004).  By reducing work hours, the Sociology leadership program seeks to increase the time available 

10 



  

 

                
              

              
         

      

             
    

     
   
    
     

              
             

           
                 

      

  
                

                      
              

           
             

              
          

             
                

    

 
            

         
                

                 
            

          
               
                  
            

             

             

 

 

 

 

 

 

 

 

 

 

 

 

for students to participate in such activities and integrate into new groups of students, all of whom
could potentially offer forms of social support. While the program would encourage participation in
any student-led organizations and activities on campus, some activities will be built into the Sociology
Opportunities for Undergraduate Leaders (SOUL) program, including leadership activities and social
events for participants and their families. 

As BLI Fellows, sociology leadership students will be eligible to participate in social events and
leadership activities such as: 

• Meals with visiting alumni 
• Guest speakers 
• Peer-organized social events 
• Faculty-guided special topics workshops 

All of these activities present professionalization opportunities for students as well as opportunities to
learn the cultural “rules of the game,” in both academia and the professional realm. 

Finally, the leadership program will host a capstone event for graduating seniors, during which they 
will present the results of their final project to faculty, colleagues, and their families, and enjoy a
celebratory meal to honor their accomplishments. 

PROGRAM DIRECTOR 
Research suggests that one of the most important aspects of a successful support program for students
is the staff who run it (Renn and Reason 2013). The success of this pilot program will depend on hiring
a Program Director who is familiar with the challenges confronting students with diverse identities at
the University of Michigan, and who is trained to support students coming from first-generation 
backgrounds. To ensure continuity with CSP’s mission and resources, it would be most effective to
create a line with appointments in both Sociology and CSP. The Program Director would be
responsible for admissions and administration of the program, as well as designing the curriculum for 
and instructing the program’s core course. The Program Director would also serve as a full-time
advisor for students (both as their general CSP advisor, and as their sociology major advisor) and
supervise students’ leadership projects. 

PROJECT EVALUATION 
As a pilot program, Sociology Opportunities for Undergraduate Leaders (SOUL) is principally
concerned with evaluating and understanding the effects of programmatic interventions on student
success at the University of Michigan. To this end, we have built an experimental design into the
structure of the program: students will be randomly selected into the two-year program from a pool of
applicants that include all first-generation CSP Sociology majors in their junior year. Because we are 
not selecting students who are most likely to succeed in the program (which would introduce a
selection bias), we will have a control group by which to measure the effects of our interventions on
program participants: those students who apply to the program but are not selected. The success of the
program interventions will be measured by how significant the differences are between the students
who participated in the program and the students who applied but were not admitted. 

Three sets of outcomes will inform our determination of the success of the program. 
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1.	 Objective Academic Measures: Program administrators will compare GPA, time to degree and
drop out rates for both program participants and applicants who were not selected into the 
program. 

2.	 Subjective Psycho-Social Measures: CSP will conduct a survey and intake/exit interview of all
applicants to the program—whether or not they are admitted into the program—at the start of
the program, after completing year one of the program, and at graduation. This 
survey/interview will ask students to respond to questions on the following issues: 

•	 Financial stress 
•	 Hours worked for pay per week 
•	 Study hours per week 
•	 Participation in extracurricular activities 
•	 Participation in faculty research projecgs 
•	 Faculty contacts 
•	 Overall social experience 
•	 Overall emotional experience 
•	 Satisfaction with the University of Michigan 

3.	 Resume Analysis - CSP will collect updated resumes from all Sociology applicants—whether or
not they are admitted into the program—at the start of the program, after completing year one 
of the program, and at graduation. Resumes will be analyzed for the kinds of line items that are
associated with academic and professional success, including but not limited to: 
•	 Academic or career-related work for pay 
•	 Internships 
•	 Study abroad opportunities 
•	 Specialized skills 
•	 Community service 
•	 Leadership roles in organizations 
•	 Participation in student-led extracurricular organizations 

CONCLUSION 

The possibilities for social mobility in the United States are threatened by an important paradox: on the
one hand we know that earning a four-year college degree is the most certain path to higher
socioeconomic status (Bowen, Kurzweil, and Tobin 2005). But on the other hand, college students who
do not have parents with a four-year degree receive lower grades and drop out at higher rates than 
students who have at least one parent with a four-year degree (Pascarella, Pierson, Wolniak, and 
Terenzini 2004).  As a result, American colleges and universities over the past 50 years have continued
to reproduce—and widen—the gap in social class achievement rather than close it (Duncan and
Murnane 2011). 

As the University of Michigan embarks on a plan to diversify its student body, the unique experiences
of first-generation students promise to become increasingly salient. We encourage the university to
think about how individual departments can better support and develop these students. The Sociology 
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Opportunities for Undergraduate Leaders (SOUL) pilot program will serve as an important model for
departmental interventions. 
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  SOCIOLOGY  LSA  UNIVERSITY  

First  Continuing First  Continuing First  Continuing 
  Generation   Generation   Generation   Generation   Generation   Generation   

Percent  of  Population  25.8%  74.2%  16.8%  83.2%  15.5%  84.5%  

Average  GPA  3.00  3.28  3.03  3.31  3.07  3.32  

Median  GPA   3.02  3.37  3.16  3.41  3.19  3.42  

Years  to  Degree*†  3.93  3.77  3.89  3.76  3.90  3.78  

Total  Credits*  117  111  117  112  116  110  

Percent  Dropout  6.2%  2.4%  8.9%  4.6%  8.6%  4.5%  

Percent  Black  27.4%  13.2%  13.7%  3.9%  11.5%  3.4%  

Percent  Hispanic  14.2%  5.1%  8.8%  4.3%  8.4%  4.2%  

Percent  Transfer  
Students  13.0%  11.4%  18.8%  11.2%  19.2%  9.9%  


 


 


 


 


 


 

APPENDIX A
 

TABLE 1: First Generation/Continuing Generation Students, University of Michigan, 2008-2015
 

* Population e xcludes transfer students.  
† Each  semester—fall,  winter,  and  spring/summer--is  a  third  of a   year.  An  individual who  graduates  in  April of t heir  4th  year  has 
spent  3.66  years to  achieve  their degree.  



 

      

    
 

   
                      

    
 


 


 


 


 


 


 

TABLE 2: First Generation/Continuing Generation Students, University of Michigan, 2008-2015
 

Comparisons with Peer Units
 

SOCIOLOGY    ANTHROPOLOGY    COMMUNICATIONS    ECONOMICS    HISTORY    POLITICAL      SCIENCE    PSYCHOLOGY    

First      Gen.   Cont.  Gen.   First      Gen.   Cont.  Gen.   First      Gen.   Cont.  Gen.   First      Gen.   Cont.  Gen.   First      Gen.   Cont.  Gen.   First      Gen.   Cont.  Gen.   First      Gen.   Cont.  Gen.  
Percent      of      
Population      25.8%    74.2%    20.5%    79.5%    11.0%    89.0%    13.4%    86.6%    15.4%    84.6%    15.2%    84.8%    20.2%    79.8%    
Average      GPA    3.00    3.28    3.26    3.45    3.33    3.40    3.22    3.31    3.14    3.41    3.14    3.36    3.19    3.39    
Median      GPA      3.02    3.37    3.36    3.53    3.34    3.42    3.27    3.35    3.26    3.51    3.19    3.42    3.25    3.48    
Years  to      
Degree*†    3.93    3.77    3.89    3.77    3.71    3.69    3.85    3.76    3.97    3.74    3.83    3.71    3.87    3.74    
Total      Credits*    117    111    118    114    112    108    114    112    119    113    114    110    116    110    
Percent      Dropout    6.2%    2.4%    2.4%    1.3%    0.5%    0.4%    1.8%    1.2%    4.0%    2.2%    3.7%    1.7%    2.1%    0.9%    
Percent      Black    27.4%    13.2%    12.7%    5.2%    6.5%    3.4%    2.7%    1.2%    5.0%    2.1%    13.8%    4.1%    17.8%    4.6%    
Percent      Hispanic    14.2%    5.1%    9.3%    7.2%    10.8%    4.8%    4.5%    3.6%    8.2%    3.5%    8.6%    4.6%    8.1%    4.8%    
Percent      Transfer      
Students    13.0%    11.4%    25.2%    12.6%    10.3%    7.3%    36.8%    20.1%    21.2%    11.2%    17.2%    12.1%    16.5%    10.4%     

* Population excludes transfer students.
† Each semester—fall, winter, and spring/summer--is a third of a year. An individual who graduates in April of their 4th year has spent 3.66 years
to achieve their degree. 



 

PROGRAM BUDGET ESTIMATE  



 
Annual  cohort  of  up  to  20  students  (2-year  program  –  40 total  concurrent  students)  

   Annual  Cost   
Sociology  Program  Director/Instructor  - estimated  salary  (60K)   $      75,000.00  
and  benefits  (25%)  
 teach  four  2-credit  SOUL  courses per  year  (two  per  term  -  

80 total  SCH  generated),  manage program  admissions 
process  with CSP,  administer  program  activities,  serve  as 
student's full-time  CSP  advisor  and  Sociology  Major 
advisor,  supervise senior  leadership  projects,  and 
conduct  continual  program  evaluation  

   
Marketing/Swag/Misc  Programming  (food)   $        4,000.00  
   
Capstone  event  for  students,  faculty,  grad  students,  and  family   $        5,000.00  
 poster  session,  graduation,  dinner   
   
Program  Evaluation  - 2 grad  student  RAs  @ $20/ hour  x 5  $        2,000.00  
hrs/week x  20  weeks/year  
 Grad  Student  RAs  to  do  intake  interviews,  exit  survey,   

etc.   
   
   
Peer  Mentor  program  - no  cost   $                     -    
 each  member  of  the Junior-class  cohort  will  be  assigned  a  

peer  mentor;  either  a  member  of  the  Senior-class cohort, 
or  a  graduate  student  

   
Tutoring  Program  - 2 hrs/week  x 20/students  in  cohort  x  $      43,200.00  
2/simultaneous  cohorts  x 27/AY  weeks  x $20/hour  
 each  member  of  the cohort  will  be  provided  tutorial  

assistance by  a graduate student,  for  their  sociology 
courses,  up  to  2  hours/week.  

   
  



  

 

     Work/Research Opportunities (must have work-study award)   
 $      64,800.00  

 

 

 

 
 $       6,500.00  
 
 

 $                        -  
 $                        -  

 
 $    120,000.00  
 

 
 
 
 $     320,500.00  

    or, $8,012.50 investment per SOUL 
     student (assuming program size of 40 

students)  
     or, $16,025 total investment per SOUL 

    student during their two years in the  
program   

     10 hrs/week x 20 /students in cohort x 2/simultaneous 
        cohorts x 27/AY weeks x $15/hour x .40/workstudy cost 

        Students may work as research RAs, course consultants, 
 IGR consultants  

          Students will be paid for participation in the BLI 6-week 
    leadership lab - fall of first year  

        Students will be paid for participation in BLI events as 
 BLI fellows  

  
    GRE prep course for all participants 

  
        Barger Leadership Institute programming - BLI will provide to 
      SOUL students for no cost (students will be paid for their 

      time; see above under work/research opportunities) 
   BLI Leadership Lab training  
       BLI student project funding (not guarenteed, but 

      anticipate that 2-3 teams of students will take advantage 
     of BLI student project funding) 

  
     Summer Experience Stipend - 6K x 20/students  

      Stipend to allow a student to do a summer internship or 
      study abroad experience between Jr & Sr years 

  
  
  
   Total Annual Cost  
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